Abstract-The current trend of teaching English in this century is toward authentic and formative assessment. The present study, therefore, pedagogically raises teachers' awareness of an integration of the writing rubric as an authentic and formative assessment into the EFL writing class in order to create the collaborative and interactive learning atmosphere in learning to write in English. According to the findings, the students showed positive attitudes toward the writing rubric. The role of the writing rubric changed the EFL writing class which was a grammar-based teaching to a six-trait development to improve the students' writing process and products. Through the writing rubric experience, the students' perspective on assessment was positively geared to formative assessment, an assessment that facilitated language learning and development rather than merely evaluated their final products and performance as summative assessment.
writing is generally regarded as the first skill students have difficulty to deal with. That's why the role of teaching writing is, therefore, gaining more and more significance in both foreign and second language academic contexts [2] . When a certain skill is considered as an important skill, a process of assessment must take the role.
Assessing writing is the most rudimentary and important duty for teachers although it is time-consuming and needs a great deal of patience [3] . Teachers should be aware of their responsibility to assess students' writing. However, students themselves should be included in the process of writing assessment as well because "through assessment, most writers can learn to be more careful evaluators of their own writing as well as the writing of others" (p. 9). Regarding [2] , writing assessment includes two fundamental elements: writing tasks and a tool to assess writing tasks. Traditionally, writing assessment, according to the product-based approach, is merely focused on accuracy of the writing product. Later, there is the shift from the product-based approach to the process-based approach in teaching writing. Hence, writing assessment needs to be changed to parallel the teaching approach. Authentic assessment is then developed to serve the process-based writing approach in place of the traditional assessment which merely evaluates the writing product.
The use of rubric is, therefore, remarked as a developed set of criteria, with its certain advantages to guide students to compose their writing and to help teachers assess their students' writing in the writing classroom [4] . With such an authentic tool through this process, a rubric is additionally regarded as a kind of feedback tool used for either summative or formative assessment purposes [5] . According to [6] , the rubric is perceived as a tool to help save time when teachers give detailed feedback to students for they can improve their work [7] . Even emphasizes that with an integration of the rubric in learning, learning targets can be obviously perceived by students for they could realize what learning targets they have to learn, improve, and achieve. In such a case, students can develop their own learning through their own experience via the means of rubric. With this assessment method, "learning is seen as an ongoing refinement leading toward the achievement of established outcomes" [4] (p. 38). In so doing, Montgomery suggests a rubric as an authentic assessment tool to evaluate students' writing process, progress, and product according to the criteria.
Nevertheless, [8] believes that specific feedback is far more significant and effective to respond to students' writing than the use of rubric. With a certain limitation of the writing rubric though how many details it elaborates in each category we choose to value about writing; for instance, conventions, sentence fluency, organization, word choices, and etc., it sometimes decreases the possibility of the teacher's response to students' writing, especially when their concerning writing issue is found to be irrelevant based on the criteria being set in the rubric. Furthermore, [9] points out students need a great deal of motivation and comprehension to use the rubric efficiently in order to gain its advantages. If not, it is merely considered as "a replacement for good instruction" (p. 29) which is a wrong belief. Apart from that, validity, reliability, and fairness are the essential notions to be taken into account for an integration of the quality rubric being employed in the writing class that the teacher needs to concern.
Regarding the benefits of authentic assessment in the process writing approach, a controversial issue concerning pros and cons of the writing rubric has been widely and distinctively discussed across different settings. Few, if any, investigations of the students' attitudes toward the use of the writing rubric in the Thai EFL academic context have been rarely found. In order to bridge this gap, the present study provides an opportunity for Thai EFL students to experience the writing rubric in the writing course. In so doing, the students' attitudes toward the writing rubric can be explored.
II. METHODOLOGY

A. Subjects
The subjects were thirty-four English major sophomores at a university in the south of Thailand. The undergraduates were taking Basic Writing Course as a required course in the B.A. curriculum in the first semester of the academic year 2014 during the period of the study. Because the subjects were selected by a convenience sampling method, it provided a great and convenient opportunity for the researcher to access the data to answer the research questions in this study. In addition, as a researcher was an instructor in this course, any confounding variables could also be limited.
B. Instruments
In order to investigate if the subjects' attitudes toward writing in English would be positively and significantly affected by the use of the writing rubric, the research instruments mainly employed in this study were a six-trait writing rubric sheet and an attitude toward a writing rubric questionnaire. 1) A Six-Trait Writing Rubric Sheet (See Appendix A). The writing rubric employed in the present study was adapted from Teacher Six-Point Writing Guide of [10] as its characteristics were compatible with the subjects' writing qualities. According to this writing rubric, there were six traits of writing to be assessed; that is, conventions, sentence fluency, ideas, organization, word choice, and voice. 2) An Attitude toward a Writing Rubric Questionnaire (See Appendix B). The questionnaire was developed in the form of Likert-rating scale ranging from 5 to 1 (5 = strongly agree, 4 = agree, 3 = neutral, 2 = disagree, 1 = strongly disagree). The questionnaire regarded the subjects' attitudes toward the use of the writing rubric in the first section.
The second part of the questionnaire was saved to draw out the subjects' attitudes toward the use of the writing rubric in the open-ended form to avoid any constraints of the given statements in the form of Likert-rating scale questionnaire. Every section of the questionnaire was developed in both English and Thai versions. Nevertheless, only the Thai version was launched to the subjects in order to avoid any confusion, misunderstanding, or misleading at the end of the study.
C. Data Collection
In the first week of the first semester of the academic year 2014, the orientation of the writing rubric as well as their benefits were enthusiastically introduced by the teacher (the researcher) to encourage the subjects to take part in the activity. From the second week to the final week, the subjects were asked to carry out a writing task in the last thirty minutes of the class. Then they used the writing rubric to assess their writing as well as their peers' for another thirty minutes. The subjects were required to do this activity weekly for approximately eight weeks. After that, they were asked to respond to the post-treatment questionnaire about their attitudes toward the writing rubric after they had some writing rubric experience.
D. Data Analysis
The data obtained from the attitude questionnaire were analyzed to answer the research question in this study. In order to answer the research question, the subjects' responses to the questionnaire about their attitudes toward an integration of the writing rubric in their writing were analyzed and interpreted item by item according to the criteria as shown in Table I . 
III. RESULTS
The attitude toward a writing rubric questionnaire as a post-treatment questionnaire consisted of two sections. The first section involved the subjects' attitudes toward the use of writing rubric. It consisted of twelve items with a five-point Likert scale ranging from 5 (strongly agree) to 1 (strongly disagree). Their responses were analyzed for the mean scores and demonstrated in Table II as follows. According to Table II , the mean scores of the subjects' responses range from 4.00 to 4.45 with an average mean score of 4.27, falling into the level of strongly agree. This finding could be interpreted that the subjects had positive attitudes toward the use of writing rubric in the writing class since they strongly agreed on the significance of an integration of the writing rubric in the writing class as well as the benefits of the writing rubric in the way that it made them realized both of their strengths and weaknesses in their writing (item 6, item 8, item 9, x = 4.45). Furthermore, the subjects also strongly agreed with the following statements. That is, they had the writing rubric as a guide to evaluate their own writing as well as their peers'. In so doing, their writing problems could be diagnosed (item 4, item 5, x = 4.35 . That's why it should be regarded as an assessment tool to be employed in the writing class in order to help improve writing in more than one trait: grammar (item 7, item 11, x = 4.23; item 12, x = 4.26). Apart from that, the subject also agreed that the writing rubric was the most useful source of feedback which they could get to improve their writing in a wide range of traits concerning the good qualities of writing. Therefore, the writing rubric was considered as an effective tool that played an important role in the writing process to help improve their writing. This interpretation can be seen from the following items (item 1, x = 4.00; item 2, x = 4.10; item 3, x = 4.13; item 10, x = 4.19). In sum, the subjects had positive attitudes toward the writing rubric (x = 4.27) because they perceived its values.
Thus, it should be integrated into the writing class in the future as an effective assessment tool to help improve their writing in different traits that served the qualities of good writing.
Apart from the five-point Likert scale section of the post-treatment questionnaire, the subjects were asked to answer an open-ended question in order to reflect their attitudes toward the employment of writing rubric in their writing course in their own words. Their responses are summarized as follows.
According to their responses, most subjects perceived the writing rubric as a standard or a criterion which they tried to make their writing quality meet. In order to reach such a goal, their work needed a certain amount of improvement. Unquestionably, the writing rubric was highlighted as an important tool to enhance their writing. With the use of the writing rubric as a guide; moreover, the subjects could analyze and realize their own weaknesses as well as their strengths in a variety of traits, so that they could develop their writing to get the high scores since they knew what they were good at and those that needed to pay more attention to apart from grammar which was the main focus in writing assessment in general. Nevertheless, some subjects pointed out that the scores they got from the writing rubric depended on the level of difficulty of each type of writing. In so doing, it increased their motivation in writing development for each genre of writing, and they found out that it was really challenging for them. More significantly, the subjects knew which level their writing proficiency or their writing performance was through the use of the writing rubric. Thus, they could build on their existing writing skill to make progress in writing. Most significantly, the writing rubric was regarded as a formative assessment for both students and the teacher and an effective feedback source to instruct them for fostering further learning.
IV. DISCUSSION AND PEDAGOGICAL IMPLICATIONS
According to the findings, all of the subjects had positive attitudes toward the writing rubric since they appreciated its values. That is, it played a significant role in the writing process as an effective assessment tool and a useful source of feedback to improve their writing in English in terms of both their writing performance and writing products. With the writing rubric as a guide to assess their own work as well as their peers', their writing was greatly improved in various aspects apart from grammatical aspects. Additionally, the writing rubric indicated their current writing performance, quality of their writing products, strengths, and weaknesses where they could further developed. So their writing quality was generally improved. This finding is in line with [11] 's study. In the study, the undergraduate students' perspectives on rubric-referenced assessment were investigated. The students reported that they produced higher quality writing through the use of rubrics. The same finding was also found in [12] 's study. [12] carried out a research concerning the use of a writing rubric and a progress record sheet to help improve college students' writing. The students'a attitudes toward the use of the writing rubric were examined. The results
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demonstrated that the college students had positive attitudes towards the writing rubric. It was considered as a guide and a reflective as well as assessment tool to help improve their writing in English. That's why the students reported that they had more confidence in writing in English. Interestingly, a different result was, nonetheless, found out in [13] 's study. In [13] 's study, the impact of the writing rubric on the college students' quality of writing, self-efficacy, and writing practices were investigated. The finding, nevertheless, revealed that the use of the writing rubric had no significant effect on the students' writing quality. Particularly, the length of the rubric was not related to the students' better writing performance. However, the writing rubric used as a formative assessment provided informative feedback to generally foster the subjects' writing proficiency in the study. However, this supports what [9] pointed out that the two most effective ways to integrate the writing rubric into the classroom: the use of the rubric as a summative assessment by a teacher and the use of the rubric to support self-assessment, peer-assessment, and teacher-assessment as they were also revealed in the present study. In addition, [14] 's study also emphasized this benefit of the rubric; that is, it was a tool for self-assessment and peer feedback as well as a formative assessment to foster students' writing improvement in terms of both performance and products.
The positive impact of an integration of the writing rubric in the current study suggests pedagogical implications for teaching writing more effectively, particularly in the academic context where English is taught as a foreign language.
A. From Teaching Grammar in Writing to Developing Six Traits of Good Writing
In the Thai academic context where English is taught as a foreign language, teaching English is practically teaching grammar in the target language. Thus, the students learn about the language, not how to communicate with the target language. Undoubtedly, Thai students cannot speak or write English though they have learned the language for a long time. Moreover, writing is unquestionably considered as the last language skill to master even in the native language and the least preferred language skill to study in the target language. An implication of the writing rubric in teaching writing, consequently, shifts the focus of teaching writing in English from teaching grammar to developing the students' writing containing the six traits that are considered as good elements in writing. With the writing rubric, their quality of writing products is not only improved in terms of grammar, but also organization, word choice, etc.
B. Self-Assessment via the Use of the Writing Rubric
Self-assessment employed in the present study emphasizes its major benefit in the way that it promotes autonomous learning. Since the students must assess their own writing based on the writing rubric, they learn to be aware of both their strengths and weaknesses in order to build up their writing performance based on their current writing proficiency. This develops self-editors who take responsibility of their own learning to produce better writing products with less assistance from teachers or friends. This self-improvement also fosters student-centered language teaching in the writing class.
C. Peer-Assessment and Collaborative and Interactive Atmosphere
Teacher-directed language teaching method is commonly found in the Thai academic context. Hence, it is quite difficult to provide an opportunity for the students to take responsibility of their own learning without an intervention. An integration of peer-assessment in the present study helps decrease the role and authority of the teacher in the classroom for the students to take charge of their own language learning and improvement. This additionally promotes collaborative and interactive atmosphere in the language classroom, especially in the writing class where positive attitudes toward collaborative and interactive activity and peer facilitation can be developed. Sooner or later, their positive attitudes toward such a learning environment help boost their positive attitudes toward writing.
V. CONCLUSION
The present study is significant in its nature. It is one of the first few, if any, to investigate the attitudes of EFL students toward the writing rubric in the Thai academic context. Regarding the findings and certain limitations of the study, some recommendations for further studies are given to shed light on the following aspects. 1) The correlation between the students' attitudes toward the writing rubric and their competence in writing in English should be considered in the future study to see if they are significantly related or not. 2) To confirm the findings of the present study, this study should be replicated with the larger sample size at different levels of education for a longer period of time in different academic contexts to see whether the same findings will be produced; that is, whether the students will have positive attitudes toward an integration of the writing rubric in the writing class or not. The writing rubric can diagnose my writing problem. 6 All the six traits in the writing rubric are important in writing. 7
I think the use of writing rubric helps me improve my work more than one trait: grammar. 8 Using the writing rubric, I know what my writing strength is. 9
Using the writing rubric, I know what my writing weakness is. 10 The writing rubric is the most useful source of feedback. 11
The writing rubric should be an assessment tool used to evaluate students' writing in the writing class. 12 I think the writing rubric should be employed in a writing class. 
